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Portuguese and Portuguese-descendant youths of the Diaspora: cultural heritage and attitudes towards education

Manuel Armando Oliveira (1)

Summary 

The present paper takes a look at the poor school achievement which has, traditionally, been the norm among young Portuguese and Portuguese-descendents in the Diaspora. Calling attention to the weaknesses of traditional explanations of that phenomenon – namely poor command of the dominant language, lack of parental help and guidance, as well as some characteristics  of the local school systems – the author concludes that the main causes for that low degree of achievement  are rooted in cultural factors, and perpetuate themselves through what he calls ‘the vicious circle of failure’: being the heirs to a culture which has never regarded education as a fundamental value, the youngsters thus lack encouragement and motivation to undertake  the effort that would lead to success; then the ensuing (poor) results end up triggering a loss of  confidence in their own abilities, reinforcing the fear of failure and opening the way to school abandonment.

Introduction

The almost total lack of interest which has, until recently, been the norm with respect to studies on the so-called 'second generation immigrants' seems to have finally undergone a dramatic change, to the point that one can now say, without much exaggeration, that the various receiving countries - among which Canada and the United States - have, in the last few years, shown a very real burst of interest in the field.  Aside from other indicators, evidence of this may be found in the considerable increase in funding destined for research projects in the social sciences, with a corresponding increase in the number of works published in this particular field.  Two factors, in particular, are used to explain the sudden surge in interest in that subject, as well as to help us understand the lack of interest revealed until now: the ethnic origin of new immigrants, hence of that ‘second generation’; and the changes that in recent years have taken place in the economic sphere. 

With respect to the former of those two factors, it involves, above all, the so-called 'non-white' groups of immigrants - which have recently come to constitute the vast majority of individuals seeking to settle in immigrant countries, in particular those of North America. According to some authors, this group continues to suffer the effects of discrimination at the hands of the dominant society, and this fact hinders their efforts to incorporate within that same society.  This, however, is a situation that little affects Portuguese and Portuguese-descendant youths - as has been repeatedly observed by various authors, as well as by the youths themselves (Oliveira and Teixeira, in press) - and to which, therefore, we will not return, in the present paper. 

The second factor mentioned above refers to the recent structural changes that have taken place at the economic level, and their impact on immigrants and their descendants.  Thus, during the first half of the twentieth century, thousands upon thousands of immigrants and their descendants, in spite of, for thee most part, possessing low academic and professional qualifications, were able to find work in the manufacturing industries, where they managed to establish careers for themselves and improve both their working conditions and their income. In other words, and as stated by Waldinger and Perlmann (1997), in the old economy, just managing to complete   secondary education was enough to guarantee that their social position, relative to that of their parents, would improve - a trend that would hold true for three or four generations, during which time immigrants and their offspring would undergo a gradual change from unskilled manual laborers to skilled laborers and eventually to professionals.

However, with the advent of the so-called 'new economy' and the restructuring which then took place, the changes to this system were profound, resulting in what some authors have referred to as the 'hourglass economy' - an economy whose fundamental characteristics, in terms of job creation, were as follows: lots of (bad) jobs at the bottom   (jobs which require few, if any, qualifications); lots of (good) jobs at the top (jobs for which highly specialized qualifications are necessary and which, as a result, are normally held by scientists, engineers, or highly specialized technicians); and finally, an intermediate position which now includes a very limited number of jobs - precisely where, in the 'old economy' there was an abundance of the type of jobs that would normally be performed by individuals with the limited qualifications that were typical of the 'second generation' (Portes ad Rumbaut, 2001). The drastic reduction in the number of this type of jobs effectively eliminated several rungs from the bottom of the promotional ladder - precisely those which had, in the past, permitted limited upward social mobility to the 'second generation' and their descendants (Portes and Rumbaut, op. Cit.).  To further complicate matters, the members of this 'new second generation' were born and raised in immigrant families which, as a rule, were imbued with an enormous desire to succeed, associated with an equally impressive capacity to work and sacrifice, and were able to raise their children - often the fundamental cause of their hard work and sacrifice, if not the reason behind the decision to emigrate - in relative comfort, even in abundance. Not surprisingly, those children now wish not only to maintain but also to improve upon, the conditions in which they have been raised. Unfortunately for many, however, the only way that might give them a chance at achieving that goal - the acquisition of high professional qualifications - was cast aside when they decided (or someone else decided for them) to drop out of school.  Even the act of simply maintaining the material conditions achieved by their parents would imply, for those not able or willing to acquire those high qualifications, that they continue to share the same work ethics and accept the same type of jobs as their parents - a fact that, at least with respect to the majority of Portuguese and Portuguese-descendant youths, does not appear very likely (Nunes, 1999; Noivo, 1997).  And thus, the gap between the aspirations of the members of that 'second generation', on the one hand, and the job opportunities at their disposal, on the other, is now larger than ever before (Gans, 1992; Portes and Zhou, 1993).  It was these changes that, by further complicating the situation of the 'new second generation', alerted researchers to the phenomenon at hand in various receiving countries, particularly Canada and the United States.

Education as a fundamental tool for incorporation

The situation just described highlights the importance that society, perhaps more than ever before, attributes to education – which, in immigrant receiving countries, is increasingly viewed as a fundamental factor in the process of incorporation of immigrants and their descendants, given that in the new economy, it is above all else education that plays the decisive role in determining at what particular segment of society that incorporation is likely to take place.  On the other hand, aside from the importance it assumes in and of itself, education is likewise important because of its impact on yet another very important factor of incorporation - namely work.  

In the context just described, what, then, is the situation of Portuguese and Portuguese-descendant youths in Canada with respect to their academic performance?

First of all, these youths - the direct descendants of a group of immigrants that is known as displaying the lowest rates of education of all ethnic groups in Canada – exhibit, as a whole, some of the lowest rates of academic performance in that country (Nunes, op. cit.). As an example, they show the highest rate of high school dropouts, attend special education classes at higher rates, and study at lower levels than do the youths of any other group in Canada.  With respect to the latter indicator, the percentage of Portuguese and Portuguese-descendant youths who attend high school at the advanced level is considerably lower than that of any other ethnic group - a particularly alarming statistic if one considers that only those who successfully complete high school at the advanced level may continue their studies at the university or college level.  On the other hand, the percentage of youths of Portuguese origin who are enrolled in general level classes - a level that does not provide them with access to university education - is more than double that of the average for all other ethnic groups.  Portuguese and Portuguese-descendant youths also appear to be among those youths with the lowest confidence in their ability to succeed in their studies at the university level (Every Secondary Student Survey, 1997)2.

Education - the Achilles heel of the Portuguese community?

The lack of interest that the majority of Portuguese and Portuguese-descendant youths seem to show towards education is made abundantly clear in Figure 1, which illustrates the substantial differences that exist between youths of different ethnic groups in this respect. In fact, from among the sixteen groups of youths represented in this chart, the Portuguese present by far the lowest percentage of those who aspire to the  most popular and prestigious liberal professions, and find themselves at a considerable distance from the group closest to them – that of Native Canadian youths.  
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Figure 1: Percentage of students who intend to exercise some of the most popular professions.  Source:  Diploma Project, Portuguese Consulate General in Toronto, 2003.

Clearly, this is a problem of the utmost importance, as it places the future of these youths at risk (besides negatively affecting the image of the Portuguese community in general) - given the implication it has on their ability to integrate into the work force, as well as its influence on the mode of incorporation of these individuals in society at large.  It is not surprising, therefore, that this issue has generated, and continues to generate, considerable concern among some elements of the Portuguese communities in Canada.  

Knowledge of the main causes behind this phenomenon would thus be of undeniable  practical interest, besides satisfying much of the academic curiosity surrounding the subject: why, after all, among dozens of other ethnic groups in Canada, the Portuguese and Portuguese-descendant youths display one of the  worst academic performances  of all of them? The situation also reveals some intriguing aspects, namely when looked at from the point of view of one of the best known theories dealing with school underachievement - the so-called Cultural-Ecological Theory of School Performance, developed by anthropologist John Ogbu (Ogbu, 1974, 1978).  According to this author, the so-called 'voluntary minorities' - i.e., immigrants - do not, in general, face serious academic difficulties, and generally express a positive attitude towards education.  This contrasts sharply with what happens among the so-called 'involuntary minorities', who suffer serious problems due to discrimination and to not holding education in high esteem.  However, as one author puts it (Nunes, 1999), the Portuguese who, according to this theory, are classified as ‘voluntary minorities’, present, from the point of view of their academic performance, attitudes and characteristics more in line with those of the ‘involuntary minorities’ – with whom they occupy the tail-end of practically all statistics on academic performance. 

As was to be expected, this lack of academic success among the Portuguese has been detected beyond the 'second generation', and is beginning to take its toll among the members of the ‘third generation’ (Nunes, 1999; Noivo, 1997; Sousa, 2001). In fact, one of the most worrisome characteristics of the academic underachievement revealed by Portuguese youths, lies in the fact that the situation has not improved with the entry of the 'second generation' of Portuguese in the Canadian school system (Nunes, 1999) - which puts in serious doubt one of the arguments that have, traditionally, been put forward as a fundamental cause of academic underachievement among many children of Portuguese emigrants: that their low levels of academic performance would be mainly due to their poor  mastery of the language of the dominant society, in the receiving country. True, there was a time when Portuguese immigrants arrived in Canada in large numbers, with their school-aged children who spoke neither of that country's official languages, and suffered serious difficulties in school, particularly in the period soon after their arrival. That these difficulties were not, however, insurmountable, and, moreover, were not even to have a decisive long-term impact on the academic progress and future of those who were determined to face them and overcome them, has been clearly proven (and continues to be so with each passing day) by the extraordinary academic success achieved by large numbers of students of Oriental origin in Canadian as well as American schools and universities - a fact that is even more impressive if we consider that the greater part of these individuals arrived in   those countries in far worse conditions than was true of the majority of Portuguese3.  And if need be, here is one more example – that of the Portuguese – to illustrate it: in spite of the fact that the vast majority of students of Portuguese background who are presently enrolled in Canadian schools, were already born on Canadian soil or arrived in Canada at a tender age, and thus spoke English - or French - fluently, there is no evidence to suggest that any meaningful degree of improvement in the academic performance has occurred over the years among these Portuguese and Portuguese-descendant youths. 

Perhaps more problematic - because of its obviously negative effects on the student’s motivation - was the situation of some students who found themselves placed in  classrooms with other  students far younger than themselves.  In any case, both situations now belong to the past. Today it is doubtful that the weak performance of the Portuguese and Portuguese-descendant youths within the Canadian school system has anything to do with either of those causes – barring, naturally, some rare exceptions. 

Is it the system's fault?

When – as is the case in Canada - the duration of mandatory schooling for the general population coincides with that of the secondary schooling that is required as preparation for access to post-secondary education, those responsible are faced with the dilemma of deciding whether the respective programs should be identical for all students - regardless of whether or not these intend to go on to post-secondary education – or they should opt for a tiered system, and in the latter case, at what standard of quality and difficulty should the various programs be offered.  This is, no doubt, an issue of great importance, the solution to which has proven difficult - even controversial - to find.  One possible way to deal with the problem would be, for instance, to demand that all students learn exactly the same material at the same - and high - standard and level of quality.  This could be seen as a sort of 'leveling from the top' of all students attending secondary education.  To illustrate this type of system, one could perhaps consider the high school education offered in Portugal prior to the Revolution of 1974. 

A possible alternative to this solution would be based on the same principle that all students should, in fact, receive the same education, only that it should be taught at a much lower level: smaller volume of materials taught, lesser degree of difficulty and less demanding evaluation.  This potential solution could be viewed as a form of 'leveling from the bottom" of all students.  One example that most observers would agree correctly portrays this solution is the education system presently in effect in Portugal.

A third possible solution to the situation at hand would be based on the understanding that human beings have different objectives in life as well as different capabilities - and thus require an education that is equally different to satisfy that reality.  This solution would be supported by those who argue that it is unreasonable to force someone who wants to  become, say, a carpenter, to study biology and chemistry at the same depth as someone who hopes to become a doctor, for instance.  By the same token, it would seem equally unwise - even somewhat risky - that the latter should be required to study these subjects at a level deemed appropriate for a carpenter.  As such, advocates of this solution might support the establishment of an education system that offers its students several different levels of quality and difficulty. In general terms, this has been the solution adopted by Canadian education authorities.  In fact, and despite having undergone several modifications over the years, Canadian secondary education has, in recent decades, been based upon a three tier system encompassing the following levels: advanced - aimed at those who plan to attend university; general - for those who plan to follow a polytechnic education after high school graduation; and basic (presently  termed exceptional) for the remaining students.

Naturally, this type of education system is, from the outset, more demanding, and forces students to become more responsible in their own education process - namely in terms of the decisions taken with respect to the various options offered - than either of the two other systems referred to, in which the materials studied are identical for all students.  In fact, while in the latter situation students are not required to make a conscious decision by choosing from among a variety of different options – essentially, all they can do to ensure success is apply themselves diligently to their studies so as to get good grades and thus guarantee access to a particular program – in the case of the multi-tiered education system the situation is, from the outset, considerably more responsabilizing: the decision the student must take, and the effort he or she is willing to make, will determine his or her placement - and continuation - at a particular level which, in turn, will affect much of what will become of his or her professional future.  In addition, and because a considerable proportion of Portuguese parents are unaware of the finer details of the Canadian education system, some students - whether because they are not school-oriented or simply are unwilling to put aside the time and to make the effort that studying requires - may, intentionally or not, lead their parents into believing that they are, in fact, doing well in school, only to have them find out, when it is already too late, that the level at which their son or daughter is studying has turned out to be a dead end indeed. 

This, then, is the education system that has conjured up so much controversy in Canada, has heated numerous debates and received sometimes violent criticism, particularly from within those ethnic groups whose youths exhibit among the worst academic performance results - namely Blacks, Native Canadians and Portuguese.  And it is about this system that so often one hears unfavorable comments directed towards that which has, to its detractors, become one of the most hated words of the English language: "streaming" – i.e., the orientation of youths towards one of the various levels offered by the system, in accordance with the aptitudes demonstrated and the results obtained in school.  As one author puts it (Nunes, 1999), this has been the single most fought-over aspect of the Canadian education system by Portuguese parents, whether at the individual level or through various institutions and organizations (Association of Portuguese Parents in Toronto; Royal Commission on Learning), over the years.  And thus, judging from one of the most frequently heard criticisms from the community, an important reason for the academic difficulties experienced by Portuguese and Portuguese-descendent youths would be “the system”, which - it seems reasonable to conclude – appears too demanding for a substantial proportion of these youths.

A discussion of the technical aspects of this problem is clearly beyond the scope of the present article which - given the enormous importance that education has on the future incorporation of those youths - is basically interested in identifying the extent of the alarming phenomenon of academic underachievement among Portuguese and Portuguese-descendent youths in Canada and identifying its underlying causes.  A short comment is due here, however, concerning the tendency, frequent within some circles, to attribute a large portion of the blame to the 'system': this is, after all, the very same system that has served, with considerable success, Canadians as well as foreigners (who flock to Canada by the thousands from all corners of the globe for the opportunity to attend that country's schools), among them a significant number of Portuguese youths.  In fact, when the statement is made that roughly half of all Portuguese and Portuguese-descendent youths do not complete that country's mandatory education, that is also telling us that the other half do.  Among the latter, on the other hand, many are those who go on to excel at their university studies, and to become excellent professionals. Thus, if the existing system has allowed so many youths from a wide variety of ethnic groups - many of whom facing far more difficult and less favorable conditions than the Portuguese - to achieve considerable success, it makes one wonder  whether it is truly the system that needs changing, in order for Portuguese and Portuguese-descendant youths to stop filling the tail-end of all education-related statistics.

Academic success and self-esteem

Although ‘the system’ appears to be one of the preferred targets for many of those interested in youth education, such interest does not focus solely on streaming.  Equally a target of criticism is the fact that that same system does not allocate what its critics consider would be due time and attention to the Portuguese culture, namely to the contribution that the Portuguese have made to the world.  According to one author, many Portuguese in Canada deplore the fact that the Portuguese language and culture are neither recognized nor actively promoted within the Canadian school system (Nunes, 1999), and what seems to anger most, is the fact that Canadian schools rarely make mention of the contribution made by the Portuguese to World History.

The comments just made are part of the broader subject known as the "politics of self-esteem", whose fundamental feature is the notion that a causal relationship exists between one's self-esteem and achievements, and that this relationship proceeds in exactly the direction indicated: high self-esteem will affect an individual's performance (namely his or her academic performance) in a positive manner.  On the other hand, and considering (as cultural relativists do) that all cultures are equal (i.e., there are no superior or inferior cultures, and the superiority that may be attributed to a  particular culture would be due to either an ethnocentric attitude held by the observer or then to the oppression that made victims of members of less advanced cultures), then a  logical conclusion that stems from this reasoning is that, regardless of the individual's cultural heritage, he will always find plenty of reasons to be proud of his/her culture. Furthermore, because unlike honor, for instance - which must be won - self-esteem is understood as a right to which we are all entitled - that is, the right to feel good about oneself – then it turns out that this very right reflects upon ‘the Other', who is then burdened with the "responsibility of making us feel better about ourselves" (D'Souza, 1995, p. 342).  And this is how, on the basis of cultural relativism from which it gets much of its inspiration, multiculturalism aims to provide each of the various ethnic groups with the conditions they need to exhibit their culture of origin, share it with others and - because it is expected that ‘the Other' will carry out his duty of  positively valuing that culture - take pride in it. To some, it then appears logical to conclude, with respect to the Portuguese and Portuguese-descendant youths, that fuelled by the confidence that comes from taking pride in one's cultural heritage - a pride that comes from the public recognition of that same culture – they would dramatically improve their overall academic performance. 

Unfortunately for its promoters, one of the main obstacles that this line of reasoning comes up against, has to do with logistics – how to implement a system capable of acknowledging  and promoting the cultures of all the various ethnic groups (there are more than one hundred of them in Canada), and of publicly recognizing the contribution that each one of them has made to World History in cities like Toronto or Montreal, where there are several dozen ethnic groups, and in whose schools that diversity is abundantly reflected. Since it appears indefensible to consider that only some of those groups would be entitled to that special treatment, then, for all practical purposes, the situation presents itself as unworkable.

But the difficulties associated with that process do not end here.  Let us imagine, for one moment, that by a stroke of superior genius and managerial efficacy, those responsible for education in Canadian schools manage to put into practice a system that is capable of allocating the necessary time and attention to the History and Culture of all ethnic groups represented in the classroom (preferably, some would say, taught in the native language of each one of the students or their ancestors).  And let us go on to imagine the particular case of a school located somewhere in downtown Toronto, attended by children of, say, Portuguese, Italian, Nicaraguan, Jamaican, German, Brazilian Botswanan and British background.  One can’t help but wonder about the levels of self-esteem of some of these youths at the end of a class in which they were taught about the achievements of each one of those ethnic groups, as well as their respective contributions to the history of mankind.

Perhaps more importantly, however, is the fact that the supposed relationship between self-esteem and performance - at least in the sense that it has been described here - remains the object of considerable controversy among scholars.  In fact, and in stark contrast to those who defend that relationship, various other studies on this subject carried out in the United States, for instance, have concluded otherwise. For example, in spite of showing one of the highest levels of self esteem of all groups considered in one particular study, American students presented one of the worst academic performance records of all those groups (D'Souza, 1995).  On the other hand, it is a well known fact that youths from some oriental countries - particularly Vietnam, Cambodia and Laos - who have emigrated to both Canada and the United States with very modest means, a very low self-esteem and a high dose of pessimism in relation to their future, nevertheless have gone on to demonstrate a truly exceptional academic performance (Portes and Rumbaut, 2001; Meintel et al., 2002).  Thus, in the words of one author in reference to yet another study carried out with the same objective (of analyzing the relationship between self-esteem and academic performance), the vast majority of studies carried out in this field seem to support the conclusion that in and of itself "self-esteem does not lead to superior intellectual performance" by students (D'Souza, 1995, p. 343)”.  In fact, the example of Portuguese and Portuguese-descendant youths who participated in the present study, to a certain degree also reinforces the conclusions of the studies just mentioned: despite showing very high levels of pride in Portugal, in the Portuguese language, its culture and, above all, its History, these youths present the lowest levels of academic performance of all.  Similarly, a study carried out in the state of California concluded that while the level of self-esteem of Portuguese girls was roughly the same as that of other girls who participated in the study (Anglo-Americans and Mexicans) the self-esteem of Portuguese boys was "substantially higher than that of the other groups considered (Nunes, 1999, p. 351).  However, the average academic performance of Portuguese and Portuguese-descendant youths in that state has also been less than satisfactory.

The observations just made do not, however, necessarily imply that the relationship between self-esteem and academic performance has been entirely rejected by the scholars above referred to.  Some among them are of the opinion that that relationship does, indeed, exist, although in precisely the opposite direction to that which has been referred up until now. Thus, to refer to the previous examples, it wouldn’t be self-esteem that would lead to superior academic performance but rather a sound academic performance that might increase the individual's self-esteem (Sheirer and Kraut, 1979).  In other words, and to quote one author, "as students see that they can find the amoeba in the microscope, that they are able to see their way through the logical dilemma, that they can find their way through the educational maze, then students feel empowered and more confident in their abilities" (D'Souza, 1995, p.343).  As such, "educators should be cautious about assuming ‘that enhancing a person's feelings about himself will lead to academic achievement'" (Sheirer and Kraut, 1979, quoted by D'Souza, 1995, p.343).  This is because, as day-to-day experience dictates "it is possible to have a healthy ego and be ignorant at the same time" (D'Souza, 1995, p.343).

To sum up, then, there doesn’t appear to be conclusive evidence to support the relationship between self-esteem and level of performance, as there are groups - among them, as we have seen, the Vietnamese, Laotians and Cambodians - that present low levels of self-esteem but high academic performance levels, while others - namely youths of Portuguese background - who, quite to the contrary, reveal high levels of self-esteem but low academic performance.

Academic underachievement from the youth’s point of view 

To speak of the academic underachievement of Portuguese and Portuguese-descendant youths in Canada is, in the first place, to speak of those who have dropped out of school prior to completing mandatory education (secondary school) – frequently  referred to by the somewhat derogatory expression of 'school dropouts'.  Increasingly, however, speaking of academic underachievement is also speaking of the inability of many youths to go beyond post-secondary education, which would offer them better chances of success in an increasingly complex and competitive job market.  We have already mentioned that with respect to the percentage of both  'school dropouts' and those who do not go on to attend post-secondary education, Portuguese and Portuguese-descendant youths exhibit by far the worst results of all ethnic groups found in the so-called Greater Metropolitan Toronto Area - an area that encompasses the majority of Portuguese and Portuguese-descendant youths living in Canada (Nunes, 1999; Sousa, 2001). This is not to say, however, that this area in and around Toronto is the only place in Canada where Portuguese and Portuguese-descendant youths find themselves at a disadvantage in comparison to other ethnic groups. In a recently published study (Corbel, 2003) the author, referring to data published by Statistics Canada for 2001, showed that, from among a list of twenty ethnic groups of European and/or Asian descent, the Portuguese present the lowest percentage of youths between the ages of 25 and 34 to possess a university degree, in the whole of Canada. According to that list, the overall average percentage of youths in the above-mentioned age bracket who completed a post-secondary education is 35,7%; five ethnic groups show a percentage higher than 50%; the highest percentage held by a single ethnic group was 59%; and the lowest value - represented exclusively by Portuguese and Portuguese-descendant youths residing in Canada - was a mere 15%, i.e., less than half the average of all ethnic groups.

In an attempt to understand the main reasons for the poor academic achievement of   Portuguese and Portuguese-descendant youths, and above all their failure to go beyond the secondary school level, the 'Diploma Project' -  which we have already referred to - carried out extensive data collection from a large sample which included over 70% of all secondary school students living in the city of Toronto and suburbs (where approximately 60% of all Portuguese and Portuguese-descendants residing in Canada are estimated to live).  Those interviewed were presented with a list of 29 items, which, after careful consideration and based on the results of interviews and focus groups, the authors considered to be the most important factors responsible for the failure of youths of Portuguese background to continue beyond secondary education. They were then asked to express their opinion as to the relative importance of each one of those factors.

The results of this study are shown below, although for the purpose of this paper, only the overall average for each group of items was considered.  These values are presented here in decreasing order of importance as determined by the respondents.  In this way it is possible to determine the relative weight that each factor bears, on the decision of Portuguese and Portuguese-descendant youths to leave school.

       Item








Score

1 – Weak academic track record eliminates opportunity                            
3.81

2 – Lack of financial resources/assistance to pay for higher education 
3.69

3 – Lack of parental support and/or encouragement                                   
3.68

4 – Low self-confidence in ability to successfully pursue higher educ.
3.50

5 – Lack of motivation






3.35

6 – Fear of failure







3.32

7 – Limited support network regarding career decisions


3.29

8 – Fear of having too much debt upon graduating from college/univ. 
3.23

9 – Lack of professional career aspirations




3.14

10 – Unfamiliarity with professional environments and career options
3.12

11 – Pressure to help family with financial responsibilities


3.12

12 – Unclear understanding of post-secondary lifestyle and demands
3.12

13 – Peer pressure







3.09

14 – Unfamiliarity with available financial aid and application process
3.08

15 – Unclear understanding of potential educational benefits

3.08

16 – Negative perception regarding education



3.07

17 – Education not seen as a prerequisite for success


3.05

18 – Lack of visible educated role modules in the community

3.05

19 – Fear of not getting a job upon graduation from college/university
3.03

20 – Enrolment in non-academic program eliminates opportunity

3.03

21 – Mistrust and frustration with teachers and the learning process
3.00

22 – Desire for immediate short-term material possessions


2.98

23 – Teenage pregnancy






2.82

24 – Tendency to repeat what you see done around you


2.80

25 – Difficulties and struggles associated with learning disabilities
2.74

26 – Unfamiliarity with the post-secondary application process

2.69

27 – Belief that they aren’t “supposed” to pursue higher education

2.35

28 – Pressure to take over the family business



2.28

29 – Desire to not move away from home




2.23

In general terms, it can be said that the vast majority of items on this list focus on three major groups or types of factors.

The first of these groups (encompassing items 1, 20 and 21) has to do with factors related to weak academic preparation of youths - either because of the poor results obtained, or because they were attending school at a level that does not provide access to higher education. It is worth mentioning that in the opinion of those questioned, from among the various factors listed, this particular one bears the greatest weight on their decision to leave school. 

The second of these groups (which includes items 3,4,6,7,8,10,12,14,18,19,25,26,27, and 29) is made up of factors that are directly or indirectly related to the lack of confidence that the youths feel with respect to their own capabilities. This is where those interrogated confirm some of the most talked about factors which have been seen by many as the root causes of their academic underachievement - namely the lack of parental support, particularly with respect to making decisions concerning their future; their fear of a strange and impenetrable world, which many have come to regard as foreign to them; the lack of confidence in their own abilities to successfully face up to the difficulties associated with not only post-secondary education, but also the professional life that would follow it.

As for the third group of factors listed (items 5, 9, 15, 16, 17 and 22) it represents, equally, the confirmation, by the youngsters themselves, of a well known reality – the fact that a large number of youngsters of Portuguese background fail to value education. Above all, many youths question whether education could offer them the sort of rewards that would make up for the effort they would have to make, and feel that education is not necessarily associated with their notion of success.  For many of them, the example set by their parents and other family members is proof positive of precisely that: "if their parents and other relatives succeeded in their lives, financially speaking, without the help of any school diploma, why couldn't the same turn out to be true of them?" (Sousa, 2001, p.13).

Finally, among the items listed there are some that do not belong in any of the three categories mentioned and have, as such, been placed in a fourth group under the title  'Other causes' (including items 2, 11, 13, 23, 24 and 28).  Among these, special reference should be made to the lack of financial resources - the item to which those interviewed attributed the greatest importance after “weak academic track record” – as well as to the need to financially assist their families. With respect to the first of those factors, it illustrates the difficulties experienced by many youths when faced with an education system that is expensive, and therefore forces them to work during various parts of the year, including the course of the school year, in order to help finance, in part or in full, the costs associated with their education. As for the financial assistance which some youths claim to give their parents, it fundamentally consists of handing over to them of a part of their pay cheques which, according to some authors, constitutes a significant portion of the family income (Coelho, 1985; Da Cunha, 1977; Bulger 1987; Nunes 1997; Noivo 1997; Sousa 2001).

These last two items referred by the youths who participated in this study - namely the lack of financial resources, and the need to help their families financially - are, to a large extent, responsible for the early involvement of these youths in the work force.  This is yet another factor that is frequently thought to play a role in the academic underachievement of the youths of Portuguese background, given that many of them  have to work throughout the school year, which naturally takes considerable time away from their studies. According to the Diploma Project repeatedly referred to in this paper, Portuguese youths who attend secondary school work on average 4 hours per week more than those of other ethnic groups.

The effects of work on academic performance are, however, the subject of some controversy. According to a recent report published by Statistics Canada4, those effects  may vary, according to the number of hours worked per week. Thus, the report goes on to say, students with the highest probability of completing mandatory schooling are those who work part-time ‘moderately’ – by that meaning those who work between 10 and 20 hours per week.  For those who do not work, that probability drops to nearly half. And it is only when the number of weekly work hours exceeds 20, that the probability of academic failure (dropping out of school before completing mandatory schooling) does increase, reaching a maximum value with those students who work over 30 hours per week. 

We cannot, with any degree of accuracy, analyze here the situation of Portuguese and Portuguese-descendant youths in light of this newfound information, as we do not have access to any data on the number of hours they work per week. Information collected by other scholars on this subject, however, seems to indicated that, at least in some cases, the number of hours worked may reach "at times four or even as much as five hours per night" (Nunes, 1999, p. 179 quoted from one of his informants).  This result would appear to indicate that Portuguese students work roughly the maximum number of hours per week that is considered academically ideal by the above-mentioned study. If this is true, then it would seem to imply that student work is yet another argument to strike off the list of those frequently used to explain away the poor academic performance of Portuguese and Portuguese-descendant youths.  

Education: the Achilles heel of the Portuguese?

In the course of the last few pages we have identified some of the alleged causes for the disappointing academic performance of the majority of Portuguese and Portuguese-descendant youths. In the meantime, because the present paper deals exclusively with youths living in Canada, the reader may be led to believe that this is a problem which affects mainly the Portuguese and Portuguese-descendant youths living in that country.  In reality, however - and as is confirmed by a review of the relevant literature - this is a problem that affects the Portuguese in general, whether they live in Portugal or are part of the Portuguese Diaspora. As such, it appears to be a fundamental element of  Portuguese culture. 

In fact, far from being an issue that affects solely Portuguese youths in Canada, poor academic performance has been the rule (naturally with exceptions) among Portuguese and Portuguese-descendant youths wherever they are to be found. This has been confirmed through a wide array of studies - among them those of Bastide (1994); Neto (1993); Neto and Mullet (1982); Berry, Klim, Power and Young (1989); Doudin et al, (1998) - that clearly illustrate the weak academic performance of youths of Portuguese descent in various countries. Other studies, aside from those already mentioned, have likewise bore witness to the same phenomenon in countries such as the United States (Becker, 1990; Da Cunha, 1977; Miller, 1977; Pereira 1985); France (Neto, 1985; Leandro, 1998; Bottani, 1987); Luxembourg (Bottani, 1987); Switzerland (Doudin et al, 1998; Muller, 1998); among others. 

With respect to the situation in the United States, for example, it has been said that "the education level of the Portuguese, as a particular national group, has always been quite low.  When compared with that of other groups of immigrants, the Portuguese have the lowest level of education and the highest illiteracy rate of all groups who arrived during the 'Big Wave', with the exception of the Turks".  (Marinho et al, 1992, p. 65).  Yet another author (Becker, 1990), exemplified the situation in that country referring to a school in New England where the Portuguese had the highest drop out rate of all ethnic groups present, and were also held in low esteem by both their teachers and their colleagues.

As for the situation in France - yet another country that has received hundreds of thousands of Portuguese immigrants over the years and does, as such, constitute a good point of reference - one author states that among all the ethnic groups who have settled in that country, the Portuguese show both the highest rate of school dropouts, as well as   the lowest percentage of students enrolled in some form of post-secondary education of any type (Leandro, 1998).

To summarize, we could then say that in the course of the literature review which we carried out, not one single exception was found to the rule: in all countries where they live, young Portuguese and Portuguese-descendants appear to face great difficulty in school, always displaying one of the worse  - and occasionally even the worse – levels of school achievement of all ethnic groups.  This dismal achievement, on the other hand, does not affect only Portuguese emigrants and their descendants in the Diaspora. In Portugal, education-related statistics that place the county at the trailing end of Europe are well known. According to recently made public data, the school drop out rate among Portuguese students (in secondary schools) is, at the present moment, the highest of all member states of the European Union5. To be more precise, while the school drop out rate, within the Union, averages, at the present moment, 18.1%, that rate reaches the value 42.1% in Portugal – more than twice the average for the European Union
. Speaking about the overhaul of the secondary education system recently put into effect, the Education Minister admitted publicly that Portuguese students demonstrate little persistence and determination when they encounter difficulties, and give up easily7.  For that reason - the Minister went on to say - the highest drop out rate is detected at the transition phase from primary to secondary education, precisely when the level of difficulty of the academic program increases.  For that reason, declared the Minister, the recently concluded overhaul of the secondary school system attempts to address these issues, putting various measures into practice, among them a decrease in the volume of materials taught in several courses, as well as in the number of exams each student is required to take (reduced from seven to four). In other words: in what appears to be a measure taken to accommodate the demands that the students themselves have been making for some time, an important part of the new system consists of making the school program less demanding, and overall more accessible and easier to students. 

Thus, what we seem to be faced with, then, is a less than satisfactory academic performance by a large portion of Portuguese students, regardless of where they live – in Portugal or abroad. In line with this, and looking back into the past, one could probably say, without much exageration, that this situation does not represent a new development at all, given that historically, education has never been highly valued by the large majority of the Portuguese population. 

It is worthwhile calling attention here to the social and cultural environment in which most of the Portuguese emigrants were raised, namely the unfavorable attitude of Portuguese parents towards the education of their children (Oliveira and Teixeira, in press).  Naturally, when they left their homeland, Portuguese immigrants brought along with them their culture - a culture that they would later pass on to their descendants and which, in this respect, would serve neither generation well.  In the end, the root cause of the problem seems to be the same, and in the various parts of the world where they live, young Portuguese and Portuguese-descendants share this characteristic in common: they are the heirs to a culture which, by not valuing education, lacks the ability to motivate its members to make the effort, to persevere and be disciplined enough to successfully compete in school. It is to be assumed that this particular aspect of Portuguese 

culture has, throughout the course of History, represented an important handicap for the  country.  Never, perhaps, as at the present time, has it taken on such a dysfunctional character as it does today, in a world that has become increasingly demanding and competitive. But if this is true, regardless of the circumstances, it is even more so with respect to immigrants – to whom, as one author puts it, referring to Portuguese youths living in Canada, education may well represent "the only true mode of 'liberation' they have at their disposal - liberation from themselves and from the economic and occupational marginalization of their families (Nunes, 1999, p. 289).  Finally, it is worth mentioning that the situation faced by young Portuguese and Portuguese-descendants  in Canada (as most probably in a few other countries), with respect to education, is undoubtless far more difficult than that of their compatriots back in Portugal: thus, while the latter, in school as in the search for a job, practically compete amongst themselves, the former – in trying to enter university, in working towards obtaining  marks that will give them access to certain programs or to get into certain professions - must compete with none other than the best: the Jews and, more recently, Orientals of various nationalities. 

Cultural Heritage and The Vicious Circle of Failure

"School success and failure are influenced by a complex of objective and subjective factors, but among the most fundamental are those that involve the youth's motivation to learn and their willingness to expend the requisite effort to achieve educational goals".

(Portes and Rumbaut, 2001, p.211)

"One of the reasons why some ethnic groups achieve such excellent academic results is simple: they study".

(Rubén Rumbaut, 1999, p.11)

Upon arrival in Canada, many of them burdened with debt to pay for their travel and living expenses, confused and often frightened in an unfamiliar and hostile environment, the foremost concern of the vast majority of Portuguese who emigrated to that country was to find a job - any job - that would allow them to, first of all, etch out a living for themselves and their families, and secondly, pay off their debts. Going to school, getting the professional qualifications which might help them carve out a better future, was not even a consideration: because they couldn’t afford it, in the first place; but above all because they were the bearers of a culture which taught them, from an early age, that education was for others, not for them.

Once they accomplished their initial goal of finding a job, another, more demanding,  goal soon appeared on their horizon: to purchase their own home. This they did in higher percentages than   the majority of other groups living in Canada (Teixeira, 1993, 1999) - for a number of reasons that have been the object of careful study, by various  authors (Teixeira, op. cit.; Oliveira and Teixeira, in press).  But because their low qualifications only gave them access to poorly paying jobs, the solution then was for husband and wife to frequently hold a second, and sometimes even a third (part-time), job.  

Once the children were old enough, on the other hand, parents demanded that they help with the family bills by working after school, frequently quitting school at an early age. It is not surprising, then, that many of these parents, for whom education had never been a priority, look upon their children's schooling - particularly that of their adolescent children - as something of dubious worth, or worse yet, something that negatively affected the financial situation of the family. Under these circumstances, it is not surprising that many parents have tried to encourage their children to drop out of school as early as that is legally permitted (Sousa, 2001).

On the other hand, it is also true that some Portuguese parents, although understanding the value of education, become impatient with the seemingly endless time it takes to complete school (particularly when their children's studies extends beyond the secondary school level) and frequently fail to provide them with an environment conducive to the continuation of their studies (Meintel et al., 1995).  Yet others, disgruntled by their children's lack of success at school, their low grades, their failing report cards, question why they should go to university if they 'can't even handle it' at high school level.

To make matters worse, youths of Portuguese background find themselves surrounded by a community where the relative poverty of the social and cultural capital fails to provide them with a stimulating and motivating environment for academic and professional success. In addition to their unfavorable attitude towards education, Portuguese communities, like many others, instead of constituting a defensive barrier against dysfunctional elements coming in from other cultures – namely the dominant culture – have, instead, fallen prey to new lifestyles and new values, some of which are, as various scholars agree, in direct conflict with those that would best help these youths  achieve a successful level of incorporation within their surrounding socio-cultural environment: respect for paternal authority and family cohesion; acceptance of discipline and submission to established norms; respect for authority; valorization of education; respect for teachers. Symptomatic of this phenomenon are the comments of a depreciative nature that are frequently made about the so-called ‘culture of origin’, undervaluing various aspects of the culture that immigrant parents brought with them - in particular those aspects of that culture that relate to family life and some of its norms, implicitly assuming, if not explicitly stating, that those aspects are backward, outdated, and that their replacement by other - deemed ‘modern’ therefore 'superior' - attitudes and behavior, is desirable.

This situation markedly contrasts with that of some ethnic communities in Canada - namely of oriental origin - which, incidentally, are also among those whose youths best fare in academic performance8.  In these communities, both the parents and their children view education as a fundamental value worthy of every effort required to ensure success. One example that clearly illustrates the difference between ethnic groups in terms of attitudes and values towards education, is illustrated in a comparative study carried out in the province of Quebec, in which the authors analyzed education  from the point of view of various ethnic groups, among them the Portuguese. With respect to the Vietnamese youths, for example, the authors report that there was "an important consensus among parents and children in what concerns the priority given education" (Meintel et al. 1995, p.34).  The report goes on to state: "For all of them, education is of the utmost importance (...).  Parents value their children's intellectual efforts over their manual efforts"9. Consider also the following statement made by a Vietnamese youth interviewed during the course of that same study: "Academic success is everything.  School is everything.  There is an ancient Vietnamese proverb that says we must respect our teachers more than our parents (...).  When I was a child, my father used to always say to me: you must like and respect your teachers more than you do your parents" (idem pp. 34-35). In addition, in an apparent effort not to distract  attention away from the essentials – i.e., from academic success - or then because they don't seem to believe in what others seem  to see as the benefits of cultural retention (of the ‘culture of origin’) - youths of oriental origin apparently prefer to concentrate all their time and effort on their academic and professional preparation without wasting much time with the somewhat depreciatively called 'ethic classes' (Portes and Rumbaut, 2001).

As for the Portuguese, on the other hand, the study states that they view school and education merely as a way to find a job, and that once this objective has been achieved, they see no reason to continue further with their studies (Meintel et al., 1995).  This, then, is the culture that Portuguese immigrants brought along with them when they moved to Canada and which is transmitted to their descendants from one generation to the next.

In the meantime, and as could be expected, the immediate effect of this lack of motivation on the part of Portuguese and Portuguese-descendant youths to study, due to the negative opinion towards education which they inherited, is their aversion to academically inclined work. It is worth noting, for instance, that of the sixteen ethnic groups considered in the Diploma Project study, only Native Canadians seem to study less than the youths of Portuguese background (8 and 9 hours a week, respectively),  both of these groups being below the global average of 11 hours per week estimated for all ethnic groups. And, if it is true that "the best indicator of academic success is the number of hours students dedicate to their studies" (Rumbaut, 1999, p.12) then, it becomes evident that this is one of the most important causes of academic underachievement among Portuguese and Portuguese-descendant youths.

Once caught in the web of academic failure, it is difficult for youths to escape the vicious circle that such failure generates: poor results reinforce their doubts about their own individual capabilities, which leads to lack of motivation and decreases the effort that is required to succeed, which, in turn, leads to even worse academic results... Under these circumstances, and apparently unable to successfully confront the difficulties they encounter, being subject to considerable pressure from friends and companions who are, themselves, going through similar difficulties, youths of Portuguese background easily loose motivation and end up giving up altogether. Which they have been doing in higher numbers than the remaining ethnic groups, as was referred to earlier.  In the words of one informant, "Portuguese students just get sick of it (school) and the solution that seems easiest to them is to simply drop out" (Nunes, 1999, p.300).

In the end, this vicious circle is in line with the analysis that the youths themselves make of their own academic underachievement. First, its causes are deeply rooted in the cultural values that were passed on to them, of which the lack of interest in education looms high.  Then, the resulting lack of motivation discourages the hard work, effort and determination that would be required for success. Finally, the poor results obtained end up making them loose faith in their own capabilities, reinforcing the fear of failure and opening the way for them to finally give up and abandon school. 

Bibliographic References

Bastide, L. (1994),  “Identité culturelle et intégration sociale et scolaire de l’échantillon étudier”, in D. Becker, M. E. Handman and R. Iturra (Edts), Échec scolaire ou école en échec, Paris, L’Harmattan, pp. 137-171.

Becker, A. (1990), “The Role of the School in the Maintenance and Change of Ethnic Group Affiliation”,  Human Organization, 49(1), pp. 48-55.  

Berry, J., U. Klim, S. Power, and M. Young (1989), “Acculturation attitudes in plural societies”, Applied Psychology: an International Review, 38; 2, pp. 185-206.

Bottani, R.  (1987),  Immigrant’s Children at School. Paris, Organization for Economic Cooperation and Development.

Bulger, Laura (1987). Canadianos ou étnicos? - Em busca de uma identidade, Porto, Secretaria de Estado das Comunidades Portuguesas.
Coelho, A. M  (1985),  Conflicts and adjustments of Portuguese youth in school, home and community, Toronto, Ministry of Culture and Recreation, Multicultural Development Branch.

Corbel, Jean-Pierre (2003), “30 Years of Education: Canada’s Language Groups”, Canadian Social Trends, catalogue No. 11-008.

Da Cunha, P.(1977), “The dropout syndrome among Portuguese youth”, in N. Miller (Ed.), Youth in Portuguese Society: Proceedings of the Third Annual Symposium on the Portuguese Experience in the U.S, Adelphy University, Cambridge, Massachussets, National Assessment and Dissemination Center, pp. 3-4.  

Doudin, P. A., F. Pons and J. Moreau (1998), “Dificuldades de integração escolar dos alunos portugueses na Suíça: causas e remediações”,  in Jorge Arroteia, e P. A. Doudin (Eds), Trajectórias  sociais e culturais de jovens portugueses no espaço europeu: questões multiculturais e de integração, Universidade de Aveiro, pp.157-182.

D’Souza, Dinesh (1995), The End of Racism, New York, Free Press.

Gans, Herbert (1992), "Second Generation Decline: Scenarios for the Economic and Ethnic Futures of Post-1965 American Immigrants", Ethnic and Racial Studies 15, 2,   pp. 173-92.

Leandro, Maria Engrácia (1998), “Lógicas Interactivas, Projectos e Estratégias Familiares Migratórias. Ritmos escolares e profissionais e denominação dos jovens de origem portuguesa em França”, in  Jorge Arroteia, Jorge and Pierre-André-Doudin (Editores),  Trajectórias sociais e culturais de jovens portugueses no espaço europeu: questões multiculturais e de integração, Universidade de Aveiro, pp. 123-155.

Marinho, Rita and Elmer Cornwell Jr.  (1992), Os Portuguese-Americanos no Processo Político Americano – estudo duma situação concreta, Angra do Heroísmo, Gabinete de Emigração e Apoio às Comunidades Açoreanas.   

Meintel, Deirdre and Josiane Le Gall (1995), Les jeunes d’origine immigré : Rapports familiaux et les transitions de vie. Le cas des jeunes chiliens, grecs, portugais, salvadoriens et vietnamiens, Université de Montréal, Collection Études et Recherches no.10. 

Meintel Deirdre and Sylvie Fortin (2002), “Introduction”, Canadian Ethnic Studies, Vol. XXXIV, no. 3, pp. 1-3.
Muller, Bernard (1998), “A formação profissional dos jovens portugueses na Suíça: um percurso de obstáculos”, in Jorge Arroteia, and P. A. Doudin (Eds), Trajectórias  sociais e culturais de jovens portugueses no espaço europeu: questões multiculturais e de integração, Universidade de Aveiro, pp. 205-223.

Neto F. e E. Mullet (1982), “Les indicateurs internationaux de l’enseignement: leurs fonctions et leurs limites”, L’OCDE et les indicateurs internationaux de l’enseignement, Paris, CERI, pp. 15-25

Neto, F. (1985), “Jovens Portugueses em França”, Jornal de Psicologia, Porto..

Neto, F. (1993), “Quelques contributions de la recherche psychologique à la compréhension du phénomène migratoire portugais”, in M. Rey von Allmen (Ed.), Psychologie clinique et interrogations culturelles, Paris, L’Harmattan, pp. 223-242.

Noivo, Edite (1997), Inside Ethnic Families: Three Generations of Portuguese-Canadians, Montreal, McGill-Queen’s University Press.

Nunes, Fernando (1999),  Portuguese-Canadians and academic underachievement: a Community-Based Participatory Research Project, PhD Thesis,  Toronto, University of Toronto (OISE).

Ogbu, J. (1974), The Next Generation: An Ethnography of Education in an Urban Neighborhood, New York, Academic Press.

Ogbu, , J. (1978),  Minority Education and Caste: The American System in Cross-Cultural Perspective, New York, Academic Press.  

Pereira, M.G., (1985), A posição socioeconómica dos imigrantes portugueses e seus descendentes nos Estados de Massachussets e Rhode Island, EUA (The socioeconomic position of Portuguese immigrants and their descendents in the states of Massachussets and Rhode Island, USA), Unpublished manuscript. 

Pons, F., P. A. Doudin and J. Pini (1998), “Modalidades de aculturação e de integração escolar de adolescentes portugueses”, in Jorge Arroteia and Pierre-André-Doudin (Eds),  Trajectórias sociais e culturais de jovens portugueses no espaço europeu: questões multiculturais e de integração, Universidade de Aveiro, pp.93-109.

Portes, A. and M. Zhou (1993), “The New Second Generation: Segmented Assimilation and Its Variants among Post-1965 Immigrant Youth”, Annals of the American Academy of Political and Social Science, 530, pp.74-98.

Portes, A. and Rubén Rumbaut (2001),  Legacies, New York, Russel Sage Foundation
Rocha-Trindade, Luís Batista, Maria Luísa Sobral Mendes and Vítor Teodoro (1988), População escolar directa e indirectamente ligada à emigração, Lisboa, Projecto Universidade Aberta, Instituto de Apoio à Emigração e Comunidades Portuguesas, Direcção-Geral do Ensino Básico e Secundário.

Rumbaut, Rúben (1999),  “Assimilation and its Discontents: Ironies and Paradoxes”,    The Handbook of International Migration: The American Experience, New York, Russel Sage Foundation, pp. 179-195.
Sheirer, Mary Ann and Robert Kraut (1979) “Increasing Educational Achievement via Self-Concept Change”,  Review of Educational Research, 49, no.1, pp. 131-49.

Sousa, Americo F. (2001). Memories of Childhood Schooling Experienced by Portuguese Males: Connections Between Educational Attainment and the Good Life, Master of Education, Faculty of Education, Toronto, York University.

Teixeira, Carlos (1993), The Role of 'Ethnic' Sources of Information in the Relocation Decision-Making Process: A Case Study of the Portuguese in Mississauga, PhD Thesis, Department of Geography, York University.

Teixeira, Carlos (1999a), “Portuguese”, Encyclopedia of Canada’s Peoples, edited by P. R. Magocsi, Toronto, University of Toronto Press, pp. 1075-1083.

Teixeira, Carlos (1999b), Portugueses em Toronto: Uma Comunidade em Mudança, Angra.

Waldinger, R. e J. Perlmann (1997), “Second generation decline? Children of immigrants past and present – a reconsideration”, International Migration Review, 31 (Winter) pp. 893-922.










� EMBED Excel.Sheet.8  ���








1 Center for the Study of Migrations and Intercultural Relations, Universidade Aberta/the Portuguese Open University.


The present paper is based on a study for which the author was responsible, and was carried out in the cities of Toronto and Montreal, in the year 2001, on the incorporation of young Portuguese and Portuguese-descendents in those two Canadian cities (Oliveira and Teixeira, in press).  


Besides using direct and participant observation and interviewing 23 qualified informants in both cities, data were also collected from a sample of 354 young Portuguese and Portuguese descendants, of which 244 in Toronto and 110 in Montreal. In both cities, the sample took into account the Portuguese regional distribution of those interviewed (or of their parents) – Azores and mainland Portugal – as well as the distribution by sex, by age group – ages 14 to 24 and 25 to 34 – and by education – separating those who have completed mandatory schooling from those who have not. The data thus collected were then submitted to computer analysis at the Institute for Social Research, York University, in Toronto.


2 "Every Secondary Student Sruvey".  Toronto District School Board, 1997.


3 As an example, one could refer to a study carried out in California (Portes and Rumbaut, 2001) which focused on a group of Oriental immigrant youths  including Chinese, Koreans, Japonese, Vietnamese and Filipinos.  A quarter of these youths spoke English at home and three quarters spoke a language other than English.  This last group included a large proportion of students classified as possessing a very limited knowledge of the English language.  The study concluded that despite this fact, the latter youths were generally able to obtain better results than their classmates - whether they were immigrants but spoke English at home or were born and raised in the United States and spoke only English.  A similar situation was detected among Hmong youths, the vast majority of whose parents were illiterate peasants originating from the Laotian mountain region, as well among Cambojan youths, most of whom were survivors from the Khmere Rouge death camps - both of which managed to have better results in American schools than the Americans themselves who spoke only English.  


4 "Youths who work stay in school".  Toronto Star, May 27th, 2003, p. A20.  The report was made public on the 26th of May of 2003.


5 RTP2 News, April 16, 2003, at 10 PM.


� Correio da Manhã, March 21, 2004.


7 Interview broadcast on RTP2, on April 16,  2003, at 10 PM. 


8 For a more detailed analysis of this subject consult, among others, Meintel et al (1995), as well as Portes and Rumbaut (2001).


9 It is worth noting that of the roughly two dozen Vietnamese youths who participated in this study, the majority was determined to become doctors, dentists or accountants.  
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		Portuguese		Portuguese		Portuguese		Portuguese		Portuguese

		English		English		English		English		English

		Jews		Jews		Jews		Jews		Jews

		Greeks		Greeks		Greeks		Greeks		Greeks

		Italians		Italians		Italians		Italians		Italians

		Polish		Polish		Polish		Polish		Polish

		Chinese		Chinese		Chinese		Chinese		Chinese

		Vietnamese		Vietnamese		Vietnamese		Vietnamese		Vietnamese

		Tamil		Tamil		Tamil		Tamil		Tamil

		Indians		Indians		Indians		Indians		Indians

		Koreans		Koreans		Koreans		Koreans		Koreans

		Filipinos		Filipinos		Filipinos		Filipinos		Filipinos

		Caribbean		Caribbean		Caribbean		Caribbean		Caribbean

		Africans		Africans		Africans		Africans		Africans

		Aboriginals		Aboriginals		Aboriginals		Aboriginals		Aboriginals

		Latin-Americans		Latin-Americans		Latin-Americans		Latin-Americans		Latin-Americans



Accountant

Lawyer

Engineer

Businessman

Doctor

31

28

39

33

33

55

61

61

55

52

36

35

39

40

32

19

40

5

5

7

10

13

2

5

3

6

3

2

6

5

7

12

2

11

4

9

14

2

10

8

9

10

4

7

4

9

11

8

10

9

4

5

12

14

9

4

13

14

14

8

5

14

19

6

18

3

15

19

15

10

11

6

22

10

9

6

8

8

6

7

3

9

11

6

5

7

4

11

8

11

1

8

7

8

6

5

2

7

9

5

6

4
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